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16, Direct method

of Froneh as a second language requived a speeific
type of langnage teaching

The teaching of [oreign languages in France i

an evolving sector which is seeking Its way bevween

“a atrong wend (o highlight the specificites which

distinguish three major areas: the waching of

French as a satve language and as o foreign
fangnage (with the sub-ares of French as a second
language), the teaching of other foreign languages
anned m more recent cross-cultural trend based on the
similarities across languages, Le. between mother
tongues and foreign languages or hetween foreign
iénguﬁgw& A haschine has been developed 10
ercourage the building of interrelations.

See also: Audio-visual language teaching:

Creifisasion, France, Frendsprachendidektiy; Teacher
thinking,

Teaching methods
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Direct method

The direct method of language waching developed
i Fawope {mainly in France and Germany? in the
Jate ningteenth contury as @ result of the REFORM
MOVEMENT against the GRAMMAR-TRANSLATION
method, and was dominant from the sineteenth

cendury unt World War Twao. It was maily based
b ‘ ¥

o1 such theories as lmguistic prineiples of inductive
“analogy. experimental PSYOCHOLOGY and naturalis-

tic merhods of edueaton. The direct method

imitated the way that children learn their hrst

anguage, cmphasising the avoidance of TRANSLA-

TION and the direct nse of the foreign language as
the’ MEDIUM OF INSTRUCTION in all situations.
Everyday VOCABULARY and structure of the

Janguage were used as the primary need. The

method insisied on the introduction of phonetics
and the spoken vartety ol the lasguage, Conerete
meanings of Enguaistic items are mboduced darongh
lessons involving objects, and’ abstraet meanings
ave roduced throngh the association of ideas.
Matural method, oral mahod, phoneiic method
and psychological method were some of the
substitute names of the direct method.

+ The p‘r{;ac;cdl.lrt‘:ﬁ and main principles _..(;i“ th{;
direct method typically mvolve:

¢ The use of the foreign language as a mediurn of
mstruction. Trassaton is wially avoided.

¢ Learning of & foreign language is shailur 10 that
of first linguage ACQUISITION. Imitation and an
artficial language emvironment are needed in
the classroon.

o Language eaching s focused on the sentence

level with vorabulary ol daily routine, oral
communication and GRAMMAR learnt by induc-
ti0s. ) '

« Oral communication SKIELS are built up in a
careldly graded progression. They are orga-
nised around  question-and-answer exchanges
betweers weachers and stodents in small bu

miensive classes.

» New language points are 1o be introduced oraliv

Concrete vocabulary Is taught through demon-
stration of objects and pictares; abstract voca-
brdary 3 taught through association of deas and
concepla.

» Both lstening comprehension and SPEAKING
ability are encouraged. And correct PRONUN-
CIATION and inductively acquired grammatical
knowledge are insisted upon.

The teaching method sdopted has the following
axtomns {Richards and Rodgers, 1986 910

s Never transtate; demonsirate

» Never explahil: act

» Never make aspeech: ask questions

+ Never imitate mistakes: coreeet tiem: :
o Never speak with single words: use sentences
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e Nover speak too muche make studerss speak
much '

s Never use the book: use your lesson plan

Never go ton fasc keep the pace of the students
Never speak slowhye speak normally

Never speak oo quickly: speak natueally

e Never speak too loudly: speak natarafly

s DNover bn imp;—llif:nit take it eagy

I

The name of g direct method came fom one
of the official documentary papers issued by the
:’wﬁuisiry of BEducation of the French gmvrﬁmam tn
FaGi. However, before the name way put Toeward,
by the end of the nincteenth century educationisis

had shared a common belief (hat pupils learn a

language Tny ]imwiing 1w it and abso by speaking i
According 1o those bebiels, 2 child could acquire
the foreign fanguage in the same way as they
lcarned their first language. Scholars (mostly
French and German scholars at the first amgn}

“helieved et the learning of a foreign language was

simitar 1o that of st language

aveuisiion. Direet
association of foreign words by conpecting Giem
with the eoncepts of the outside world was
»(rm[;shzmiséd in the method, The writhngs of SWEET,
Vidtor and Passy, amonyg several other reformists,
explained how nguistic prineiples could be pu
i practice at the time of teaching a fbreign
language in a classroom situation. It was said that

the bmpetus 1o the divect method can be partly

auributed 1o - pracdest . uncosventional - teaching
reformers. whe responded 1o the need for bewer
E;‘Li’}g{mgﬁ tearning i o new world of industry and
migrnational rade and ravel, such as Berlive and
GOUIN {Stern, 1984 4371 As a result, various ‘oral
and natural’ methods developed 1o this sense. All
these methods advocated the imnﬁng of a foreign
language by the direct association of loreign words
and phrases by avoiding the native language.

Lo the following years, the influence of the divect
methad on theory and practice was deep-rooted and
widespread, The méethod was first introduced in
FRANCE and Germany by itssu ]“Jprjmzrs anél later was
recognised officially by the Governments of Ger-
niarty, France and Belgium (1900025 An Inerna-
donal congress of modern langpage weachers was
hieled fn 18948 in Vienna and decided that the 4

method should be used in all elemeniary teaching of

foreign languages. Henness, Sawvewr and Berditz
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introduced the direct method in the United States

where it was well received {(Hawking, 19872 130). In
Greeat Britain, a compromise policy, Lo, to adopt the
direct method’s emphasis on the spoken language
and some other techabues, was recommended in
the inter-war years (Stern, 1B04: 4570

There are several coriticisms ol the divect
method: ‘

1 It 18 argued that, because of the abserwe of

tramslaiion, the method makes # very hard 1w
convey the semantics or to teach gravomary, But

this drawhack is equally refuted” by some .

scholary (Howatt, 1984) whe state that semantics
can be comveved by gesiures and objects,
Silarly, progressing from the simple w the
difficult, grammatical patterns can be built up'in
accordance with the learnec’s developiment.

2 It s argued that the direct method can be
pravtised only in a dassroom where the number
of studens is Bmited, Decause certain asetivilies
involved i the . method are unbikely to be
applicable 1o larger groups of learners. However,
it i5 1o be noted that the activity and i

Capplication 10 the learner group does not
deperrd on the number of studenis o the gz'()up
bus the cremtbve nature of the wcacher whe can
divide the clags and make it possible 10 engage
all students, .

3 The man drawbock would he thar for most of
the fime it is difficult 1o find a NATIVE SPEAKER
to teach the foreign language, However, i can
be argued that a languape teacher who Bnparts
foreign language Instruction in a classroom
should be able to imitate 1the nasve speaker as
far as possible,

Cither oriticitms trvobeed were as [ollows;

b1t was hard to beheve that the learning
conditions of the nutive language conld be re-
ereated in the foretgn language classroons.

2 The method was only soitable [or leaching
younger pupils rather than ADULTS.

3 The method was o nuwh dependent an the
qualifieation of the teacher rather than on &
TEXTBOOK. _ '

4 It could not go-bevond the intermegiae lesel
into academic gttkd}; o
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{78 Direct/Indiect festing. . -

Whatever the criticisms, the direct method re-
mained the biggest Torce o reforen and Progress
and Ahe dominant widespread method in the
history of foreign langnage teaching during the
mineteenth mwd the carly twentieth century, afler
the grammar-transtation method. Iis emphasis on

e use of the foreign laoguage as the medium of

Jngiructon, and on oral and LISTENING comirg-
dicative skills, and the use of simple words and
associations to explain diffieuls concepis challenged
the thore traditional gragmnar-transtaton method
10 undirgs some changes, It alse had great Impact
on the later AUDIOLINGUAL and AUDIO-VISUAL
LANGUAGE TEACHING mothods. B ks stll possible
to fired sorne of s aces in today’s loreign language
teaching meihods.

See also: Bilingual method; History: the
pineteenth. century; Jeépersen; Monolingual
*principle; Teaching methods; Translation theory
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Direct/Indirect testing

Diirect westing hovolves msing tsks that are a direct
reflecton of the skill heing tested, The SPEAKING
and WRITING sections of the International English
Language 'Testing System (IELTS) are good
examples. of direct test tasks, for they include

stmulated  iwlervicwy, role plays, discussions of

plans and aspirations, report writing and  essay
wWrlting:

It i argued, however, that 3 s only possible w

liave direct fasks for Sp(:akiﬁg and writing, for these
are productive SKILLS. The two recepiive skills,
LISTENING and READING, on the other hand, are
not direcily observable, so any measure of these
two skills is npecessardy indiect, e iU 18 an
mference abowt the kil Based on some obsenable
behaviowt: _

Typical indirect tests geoerally contain more
artificial sasks thal are, st hesy, tenuowsly related 1o
e skill they '[.3111*3;)4)1*&'2:; messure. They are snost

popube in contexts where large nunshers are heing

wsted, g dislogue completion as a measure of

speaking m contexts where the candidature s o
large 10 allow for Tace-lo-face speaking wests. One
example of an indivect test task is one of the tasksin
the Test of English for Educational Purposes
contams & number of errors of GRAMMAR, spelling
and pi,im:.umtiim with instrucdons w identify and
correct all the errors.

(IEEF, where students are given a text which

Arguably this is a defensible test rask, as M
rellects a process that most wilters in educational
mstitutions have to go through when constracting
their own texts. However, the task makes a nanmber
of uojustifiable assumptions. For dnstance, iU s

unclear whether students are as capahle of -
identifying their own errors ag they are of

correcting others, Additonally, the wsk does not
necessarily reflect the way people actually write,
Fiualhy it is ot elear hovw the resilting score can'be
interpreted, since this ivolves making an-ifer:
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